“‘There is no one answer to ensuring
high standards of attainment for
disadvantaged pupils. What is important
is having a clear rationale and evidence
base for making decisions, particularly
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regarding how to spend the funding. It is
paramount to identify any speciﬁc
barriers disadvantaged pupils may have,
rather than grouping them together.”
ESSEX HEADTEACHER

Principles
1. An excellent education and the highest expectations for all, regardless of background or barriers to learning.
2. The Pupil Premium should support improved attainment, raised expectations and readiness for life and learning.
3. High-quality teaching and learning should be prioritised over intervention. An intervention culture can lead to
disadvantaged pupils being seen as ‘someone else’s responsibility’.
4. The Pupil Premium should be used to ensure disadvantaged pupils access excellent teaching and learning every day.
5. The Pupil Premium should address the needs of pupils as early as possible. It should focus on gaps in learning. End of
key stage outcomes are a by-product of this approach.
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Getting school culture right is fundamental to tackling
educational disadvantage. The most eﬀective schools:

A whole school approach to improving outcomes for disadvantaged pupils is a
consistent feature of successful schools:

Having high expectations is critically important. It is an entitlement for all.
Exempliﬁcation of high expectations includes:

l

l

l

l

Have a three-year strategy for the use and impact of the Pupil
Premium.
Have a collective sense of mission: Everyone deserves an
excellent education, regardless of background or barrier to
learning.

€ Is there a mission statement? Is this shared with/understood by the
school community? Is Pupil Premium a regular staﬀ meeting
agenda/a focus in pupil progress meetings?
l

Have clarity of purpose: The Pupil Premium should be focused
on pupil need, rather than accountability targets.

€ Are individual and whole school barriers for disadvantaged pupils
identiﬁed? Is there an action plan to overcome these? Is the Pupil
Premium spent on appropriate resources to resolve/reduce these
barriers?
l

Avoid overly focusing on attainment gaps as this can set limits
on what learners can achieve. The Pupil Premium is most
eﬀective when focused on raising attainment and readiness
(for their next stage of learning or employment) for
disadvantaged pupils.

€ Is the attainment of Pupil Premium pupils improving year on year?
Is annual target setting of Pupil Premium pupils focused on
attainment? Are resources put in place to ensure this?

€ Are disadvantaged pupils excelling in secondary school/sixth form
college/university/employment?
l
l

Recognise that the priority for disadvantaged pupils is
consistently high-quality teaching every day.
Recognise that some learners at risk of underachievement may
not qualify for Pupil Premium.

€ Do whole school actions/provisions impact positively on all
learners? Is the quality of teaching and learning good in all
classes? If not, how can you improve it? Learners ‘without labels’
who are at risk of underachievement should also be supported.
l

Build capacity in senior and middle leadership teams for
mentoring, coaching, planning, monitoring and evaluation.

€ Is Pupil Premium a focus on all subject actions plans? Do
monitoring activities regularly focus on Pupil Premium pupils?
l

l

Have tackling disadvantage as a thread running through the
school development plan. The Pupil Premium should support
an excellent education for all.
Benchmark against the highest performing schools rather than
set limits on what disadvantaged pupils can achieve.

l

Where intervention is necessary, there is a culture of early, focused, precise and
time-limited intervention.

€ Are interventions given a time limit with clear success criteria? If TAs deliver the
interventions do class teachers observe them and give feedback? Are interventions
speciﬁc and measured? Are interventions happening more so in EY/KS1/KS3 as
concerns arise?
€ Are interventions evidence based?
l

Pupil Premium is invested at the point of need, both in terms of long and short
term strategy.

Terms such as ‘bottom set, low attainers and low ability’ are removed from
school vocabulary.

€ All school staﬀ adopt a shared language around high expectations. Do all staﬀ
discuss expectations in terms of age-related expectations and not just progress?
l

The Pupil Premium is not simply used for catch-up funding but is also focused
on maximising readiness for success for those working at or above age-related
expectations.

€ Is your Pupil Premium spending reviewed for impact? Is it adjusted to meet the needs of
pupils?
l

l

Every opportunity is taken to build readiness, both in and outside of the classroom.

€ Do disadvantaged pupils take part in extracurricular activities/trips to develop their
understanding of the world? Do lessons challenge pupil perceptions and promote
cultural capital?

l

Disadvantaged pupils are given responsibilities and play a prominent role in wider
school life.

€ Are disadvantaged pupils encouraged to be house captains/school councillors/sports
team members/take leading roles in productions?
l

Parents are engaged and empowered.

€ How do you empower your Pupil Premium parents? Do they feel comfortable asking
questions about learning? Do teachers ensure they have frequent, informal discussions
with parents.

l

In-school variations about how disadvantaged pupils are performing are
understood and acted upon promptly. This includes a deeper understanding of the
characteristics of learners that are struggling that goes beyond the Pupil Premium
label.

€ Do staﬀ know how their disadvantaged pupils are performing? Do pupil progress
meetings ensure actions are taken quickly to improve underperformance?
l
l
l
l
l
l

l

l

l
l
l

The school day and the school year is adapted to meet the needs of the community.

l
l

l

Disadvantaged and vulnerable learners disproportionately work with the best
qualiﬁed, most eﬀective staﬀ available.
Transition between all key stages is a critical time for disadvantaged pupils. In
order to build on earlier successes, support is also provided at KS4-5 transition
to sustain success.

That thinking goes beyond narrow academic outcomes, for example
independence, self belief and employability.

€ How are disadvantaged pupils prepared for employment? Are social skills
modelled/career expectations promoted? Do students understand what is required
to achieve their goals? Is high-quality work experience provided for all students?
l

That the most eﬀective, long-term strategy for schools to raise self-esteem is
academic success.

€ How do you promote success? Do staﬀ, pupils and parents understand and
experience the link between academic success and self-esteem?
l

Funding is spent at the point of need, rather than at the point of external
accountability.

l
l

Staﬀ wellbeing is prioritised. Disadvantaged pupils are disproportionately
impacted by high staﬀ absence/turnover.
There is ﬂexibility in the Pupil Premium strategy to meet both long and short term
need.

Metacognitive approaches are adopted so that learners can understand the value
and purpose of failure and have strategies to adapt when things go wrong.

€ Do disadvantaged pupils have the texts/resources needed prior to starting in KS5?
Do disadvantaged pupils understand the expectations of them in KS5? Do they
have the opportunity to discuss and prepare for the transition from KS4-KS5? Who
is advocating for these pupils?

Improving outcomes for disadvantaged pupils is a whole school priority, regardless
of whether the proportion of these pupils is very low or very high.

l

That passivity about learning is addressed at all levels – build ownership and
empowerment.
That every pupil has an advocate to support them towards ambitious goals.
Transition into and out of reception (and later points of transition) take into
account the characteristics of learners that are vulnerable to
underachievement.
Is grouping by prior attainment or ‘ability’ denying disadvantaged pupils access
to high-quality teaching, high-quality language, high-quality social skills.

The learning and teaching environments respond and meet the needs of
disadvantaged children, eg building cultural capital.
Senior leaders (including governors) are aware of appropriate funding sources to
support need. Pupil Premium should not be seen as the answer to every barrier to
learning.
Relationships between pupils and adults are strong.
Disadvantaged pupils have access to support across all aspects of the school day
(eg break and lunchtimes).
Knowledge and the understanding of pupils and their barriers to learning is shared
across year groups and phases to support better outcomes.

€ Data should be a key driver for Pupil Premium strategy. Be wary of making changes on
the basis of outliers and short-term anomalies in data.

“Relationships between adults and students
are critical.” – SECONDARY HT

l

Children are expected to make the necessary progress they need to attain well.
‘Expected progress’ (or even better than ‘expected progress’) can still lead to
underachievement if starting points are low or if progress has been disrupted.
Open, whole school data matters.

€ Is the Pupil Premium being used to continually challenge and extend higher
attaining disadvantaged pupils?

€ ‘Expected progress’ as a success criteria can set limits on what
disadvantaged learners can achieve.

Governing boards have ambition for all work with staﬀ to
ensure the Pupil Premium strategy will meet needs and have
high impact.

Teachers in the classroom are primarily accountable for the outcomes of
disadvantaged learners.

“It’s all about perseverance.” – SECONDARY HT

4 Understanding Barriers
A clear understanding of how socio-economic disadvantage
impacts on outcomes is crucial to a successful Pupil Premium
strategy.
l

€ Are barriers to learning identiﬁed at all levels? Is there an action plan
to overcome these? Is the Pupil Premium spent on appropriate
resources to resolve/reduce these barriers?
l

l

“You have to be wary of kindness leading to low
expectations.” – PRIMARY HT
“Don’t wait for parents to ask. Question whether the books
children are reading are challenging enough. Check their
reading records. Has the child read the book already?
Learning is a diﬃcult experience.” – PRIMARY HT

It is important to analyse where pupils have multiple barriers to
learning. Think beyond the Pupil Premium label. What are the
characteristics of learners that are underachieving?
A deep understanding of children and their families is critical.

€ How is historical information about children and families collected
and shared across the staﬀ team?

l

Teaching quality has a disproportionate impact on
disadvantaged learners. The highest priority for Pupil Premium
spending should be ensuring high-quality teaching in every
lesson.

€ Is there high-quality teaching and learning in every class? Is CPD
used to develop and improve teaching?
l

Remember that the Pupil Premium is not ring-fenced and leaders
have autonomy. Consider how strategies can support informally
disadvantaged learners, for example young carers, pupils with a
parent in prison.

€ Do you provide cultural experiences/trips/visits and opportunities to
develop the cultural capital, expectations and self belief of your pupils?
l

Maximise the power of Pupil Voice. Listen to learners about
supporting their ambitions and goals. Don't mistake low
self-expectations for low aspirations.

€ What do you do to make disadvantaged pupils more aware of the
opportunities open to them? Do you widen and extend their
expectations and self belief?
l

l

Build on local expertise for speciﬁc groups, for example the work
of the virtual school with learners eligible for the Pupil Premium
Plus or expertise in children’s mental health.
Barriers may relate to ‘readiness’ eg work experience, additional
secondary school ‘pre’ visits for very vulnerable children.

€ Are disadvantaged pupils given additional support prior to and
during Key Stage transition? Do they get extra help to organise work
experience?
l

l

“We expect every pupil to have the choice of going to a
high quality university.” – SECONDARY HT

Barriers can lie within schools, with learners and their families. An
understanding of barriers should inform your school level,
phase/subject level, class level and personalised strategies.

l
l

l

l

Analyse the attendance of disadvantaged pupils. Be wary
of averages when determining strategies. Build an understanding
of why pupils are not attending.
Parents recognise the importance of declaring that their children
attract additional funding to the setting or school, through
trusting relationships and eﬀective channels of communication.
That better early language is key to later academic success.
Successful tracking of children’s learning through EYFS starts
with knowing their prior experience in pre-school and/or
Children’s Centres.
That children formerly in care of the local authority may well
continue to be vulnerable to underachievement due to complex
barriers to learning post adoption.
FFT research shows that any child who has been eligible for FSM
at some point is at risk of underachievement. It is important to
identify the ‘ever FSM’ group when planning for the needs of the
vulnerable pupils in your school.

5 Targeted Activities
The purpose of Pupil Premium funded activity should be to ensure
disadvantaged pupils are accessing consistently high-quality teaching
(or removing the barriers to accessing high-quality teaching).
l
l

Data should inform funded activities. Which phases or year groups are children not
achieving as well as they might?
Progress and attainment data, pupil progress meetings and requests for
interventions for disadvantaged pupils are all indicators for Pupil Premium funded
CPD. Data should inform funded activities.

€ Do you use data to support and feed in to requests for funded activities?
l

Before introducing evidence-based approaches consider ﬁrst how that evidence
can be applied to your school context.

€ What are your school barriers? Use evidence-based approaches which target the
barriers in your school context.
l

Pupil Premium funded activity can beneﬁt all children but should
disproportionately beneﬁt disadvantaged learners. High-quality feedback is a good
example of this.

€ Does feedback in your school have a positive impact on the learning of disadvantaged
pupils? How do you ensure disadvantaged pupils engage and can access high-quality
feedback? Disadvantaged pupils may get less feedback on their learning outside school.
l
l

Consider how best to meet need while avoiding stigmatising learners. Avoid labels.
The Pupil Premium oﬀers opportunities to empower teachers in meeting the needs
of disadvantaged pupils in the classroom. This may range from support for
signiﬁcant gaps in prior learning to support with revision.
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l
l
l
l
l
l

l

l

The Pupil Premium oﬀers opportunities to build a curriculum that will support
attainment and readiness for disadvantaged learners.
Where interventions are used to tackle gaps in learning, teachers retain ownership
of outcomes. Where possible, interventions should be evidence based.
Is CPD used to improve teaching and learning in speciﬁc year groups/phases? Is the
CPD targeted and focused on an area of development, with pupil need in mind?
At the same time, it is important to ‘not wait for permission’. Sometimes, innovation
and new thinking can help overcome barriers.
Interventions are unlikely to have a sustained impact if they are not integrated with
consistently good teaching.
Interventions which are not strategically targeted can fail to address key issues.
If approaches such as smaller class size are used, consider how that improves
outcomes? There are alternative approaches such as reduced contact time, pre and
post teaching that may be more eﬀective for less cost.

The highest form of accountability is
to the learners in our schools.

l

l

Make time sacrosanct to monitor and evaluate the
eﬀectiveness of your Pupil Premium strategy.

€ Does your data explain how disadvantaged pupils are
performing in all year groups? Does your data inform you about
multiple barriers to learning?
l
l

Don’t abandon your strategy based on short-term dips in
performance.
Eﬀective evaluation is about ﬁnding out whether something
works, not proving it works. We can learn a great deal from
activities that are less successful.

l

l
l
l

l

l

l

l

l

Internal quality assurance is critical. Are Pupil Premium
funded activities being rolled out as planned? Is professional
development impacting on classroom practice?
Suﬃcient leadership capacity is critical for eﬀective monitoring
and evaluation. Middle leaders play an important role here.
Be wary of poor proxies for impact and conﬁrmation bias, eg
‘pupils enjoyed…’
Know your cohorts and know your children. Does a positive
average show a true representation of a class or is it a group
of higher attaining pupils masking the lower attainment of
others?

Eﬀective use of the Pupil Premium is about equality of
opportunity, not equality of provision. The very nature of
disadvantaged learners means that need can change over time.

l

l

l

Continually monitor to ensure that disadvantaged pupils are
accessing Pupil Premium funded activities, particularly
around enrichment and cultural capital.
Scrutiny of impact measures and clear understanding of how
and why they worked (or not) will inform next steps in a more
personalised way.
Governing boards are conﬁdent in asking challenging questions
about the eﬀectiveness of the Pupil Premium Strategy.

If funding is used for Teaching Assistant roles, adopt practices detailed in the
Education Endowment Foundation report ‘Maximising the Best Use of Teaching
Assistants’.

Where individual pupils or groups of pupils are the focus of two
or more funding streams, have leaders considered how diﬀerent
funding streams work together to support progress? This may
be best achieved through sophisticated and thoughtful
provision mapping. The analysis of impact and evaluation of
spend needs to reﬂect where diﬀerent funding streams have
been legitimately used together to meet complex needs.

“We need to build cultural capital.” – SECONDARY HT

l

There are numerous success criteria that are useful in tackling
educational disadvantage: Improved disposition to learning,
better attendance, better behaviour for learning, pupil voice,
parental voice. Don’t just rely on end of key stage outcomes!

Evaluating impact where there are multiple
barriers to learning

“We use Pupil Premium to ensure our disadvantaged and
vulnerable learners can access the highest quality work
experience. We ensure employers have a good understanding
of our pupils. ” – SECONDARY HT

l

€ Make success criteria speciﬁc, time limited and ambitious. Hold
yourself to account for this.

Is Pupil Premium solely seen as catch-up funding, or is it being used to support
those working at or above age-related expectations. Is the Pupil Premium being
used to help teachers stretch and challenge pupils, to go beyond what might be
expected?

“Consistency matters, but marking should meet the needs of
the learner, not the policy.” – HEADTEACHER
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Accountability
and Openness

Eﬀective quality monitoring and rigorous impact evaluation
are fundamental to success.

€ What input do teachers have in determining Pupil Premium funded activities?
l

Monitoring, Evaluation
and Internal QA

The best headteacher reporting and best governing body
evaluation of spend reﬂects this legitimate pooling of resources
to recognise the complexity of need in groups and individuals.
The weakest HT reporting and least eﬀective GB analysis has
examined diﬀerent funding streams in silos, despite the fact
they are often targeted at the same pupils. This approach can
miss the holistic needs of the learner.
Liz Cornish, Standards and Excellence Lead Commissioner – SEN,
Essex LA

l

l

l

Accountability for the Pupil
Premium starts with meeting pupil
needs. Adopting an eﬀective, longterm strategy to tackle educational
disadvantage will result in
improved, more robust pupil
outcomes. Overly focusing on end
of key stage tests means schools
remain ‘cohort vulnerable’.
Hold regular, external peer review of
your Pupil Premium strategy, even
where outcomes for disadvantaged
learners are strong.
Data about progress and attainment
of disadvantaged pupils should be
accessible to all, and understood
relative to local, national and
families of schools outcomes.
Adopt best practice with online
statements about school strategy
for tackling educational
disadvantage. Check with parents
whether the reports are clear and
accessible.
Are qualiﬁcations suﬃciently robust
that they eﬀectively prepare
students for their next stage in
learning or employment? The
destinations of pupils is a key
accountability measure.
External accountability should
look for:
– a clear rationale for a school’s
Pupil Premium strategy
– carefully targeted activities that
enable good learning and
readiness
– robust monitoring and
evaluation
– improved outcomes for
disadvantaged learners.
Listen to parents and pupils about
the eﬀectiveness of the school’s
Pupil Premium strategy.
Through trusting relationships and
eﬀective channels of
communication, parents and
families are empowered to
recognise and understand their
contribution to their child’s success.
Getting this right in EYFS is critical
for relationships throughout school.
A small attainment gap can be a
poor proxy for success.
Accountability should be focused
on the attainment and destinations
of disadvantaged pupils.

Case Studies
Additional non-contact time for teachers at Lyon’s Hall School
Lyons Hall School have made a dedicated commitment to ﬁnd an additional 50 weekly minutes of non-contact
time for all teachers (all at the same time) speciﬁcally to focus on disadvantaged pupils. The time can be used
for one-to-one or small group learning with pupils, focusing on prior learning, individual learning needs or
additional feedback (pupil to teacher) to improve outcomes. Time is also used for research and sharing eﬀective
practice; when teachers meet with a speciﬁc focus to discuss ideas and theories and also to discuss pupils. The
deputy head works with teachers to ensure that activities are high quality and that teachers are held to account
for the impact of that time.
We developed this approach in acknowledgement of the dedication of staﬀ and the realisation that in order to
improve outcomes teachers needed time – ‘to sharpen the saw’.

Teatime Club at Engaines Primary School
Our Teatime Club runs every day from 3.15pm until 5.30pm. It is oﬀered free of charge to our disadvantaged
children but is open to a wider group. At the club, children ﬁrstly complete homework, reading, practise their
sounds or carry out work that teachers have noticed the child needs help with. This has proved to be very
worthwhile activity and has deﬁnitely had an impact on outcomes. Further, self-esteem has improved as
children are completing homework of a high standard and feel equal to their peers. After the ‘homework time’,
children make sandwiches and have tea. The rest of the time is spent playing and socialising.
We felt it important to provide equal opportunities in all areas of school life: from making sure they have
enough to eat (we also provide Breakfast Club free of charge) to making sure they are making good progress
and attaining well. The opportunity to play with their peers is invaluable.

EY Co-educators in Y1 to support pupils in reaching EYFS goals at Freshwaters Academy
The percentage of our pupils who reach a Good Level of Development (GLD) by the end of the Reception year is
about 60%. I was concerned that so many children were going into Year 1 and starting the National Curriculum
without the necessary foundations. Previously, children received support in English and Maths in Year 1
because these are the areas of learning that are assessed. Nobody asks for assessments of children’s ability to
‘listen to each other’s suggestions and plan how to achieve an outcome without adult help’ or if they can ‘play
group games with rules.’ Yet without having achieved the Early Learning Goals (ELG) needed for GLD, children
will face barriers which are detrimental to their academic and life chances.
So we introduced the role of Early Years Co-educator in Year 1. They give support across the Prime Areas of
learning and continue working from the Development Matters framework. Being part of the EYFS team, our
co-educator still spends some time in Reception. This helps keep her focused on the purpose of her role (it
would be very easy to morph into a teaching assistant), to form positive relationships with the children early on
and to gain an insight on their learning journey so far. Working closely with other EYFS staﬀ, any concerns are
raised through professional discussions held on a weekly basis. Records are kept and observations are made,
just as they are in Early Years.
We have run this model for two years. The results are excellent. We celebrate achievements that might go
unnoticed or may not happen at all. As children reach their ELGs, their academic achievements also improve.
There is no diﬀerence between the achievement of disadvantaged children and their peers at the end of Year 1.

Pre-teaching at Holland Park Primary School
Challenge – to oﬀer disadvantaged pupils an opportunity to become conﬁdent with speciﬁc curriculum
content and vocabulary before they meet it in the classroom.
Solution – classroom staﬀ hold ‘pre-teaching’ booster classes from 8am to 8.30am twice a week. Staﬀ are paid
for 45 minute sessions, which include preparation. Simple refreshments are provided for pupils and siblings are
provided with free places in our breakfast club to preclude two journeys for parents.
Payoﬀ – last year, in the pilot Year 6 scheme, staﬀ reported noticeable changes in conﬁdence and attainment.
Most importantly for our pupils, they see themselves as the ‘experts’ when new topics begin that they have
already encountered – a great boost in self-belief for some of our less assured children.
Development – depending on available funding and staﬀ, extension to disadvantaged pupils in other year
groups; expansion of Year 6 idea of using pupils attending to create ‘working walls’ to use when commencing a
new topic with whole classes.

Adapting the school day, week and year at Burnt Mill Academy
It is hard to pinpoint what makes the biggest diﬀerence when working with students from deprived
backgrounds. One of the things we have done at Burnt Mill Academy is to extend the school day. Students can
arrive from 7.30am onwards and staﬀ are working with individuals and groups from that point. We have a full
range of ‘study clubs’ which take place from 3-5pm. All students are able to attend, but we do target so that the
children who need to be there will be. Alongside the academic support, there are enrichment activities including
horse-riding, chess club, magic club, giving pupils experiences that they would not otherwise have. Students
have a space to work in our resource rich ‘study zone’ which is staﬀed after school by a senior teacher.
We only close our doors at Christmas! We open on Saturday mornings for revision sessions as well as a KS3
catch-up group. Our staﬀ go above and beyond for revision and study support sessions in half-term and Easter
holidays. Staﬀ are dedicated and passionate and recognise that this additional support is needed.
It is diﬃcult to measure the impact of the extended hours alone. This is one of the many things that we do to
support our students. Helena Mills, the CEO, often says it is like playing Jenga. Take one thing away and who
knows what might happen? Giving the pupils the access to resources, time and expertise has had a major
impact on our students’ attainment.

EYFS: % Achieving Good Level of Development (2015)
FSM

Lucy Preston, LKMco

Non FSM

Year

Essex

East

Statistical England Essex East
Neighbour

Statistical England
Neighbour

2013

35

35

34

36

55

55

56

55

2014

43

44

43

45

64

64
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64

2015

51

50

50

51

70

69

71

69

*At time of writing, no known comparative data for disadvantaged pupils, so FSM is used as a close proxy measure.

KS1: % Achieving KS1 Level 2b+ (2015)
Essex

Reading

Writing

Maths

England

2013

2014

2015

2013

2014

2015

Disadvantaged

66

68

70

67

69

72

Other

84

85

87

83

85

86

Disadvantaged

50

53

56

52

55

59

Other

73

74

77

73

75

77

Disadvantaged

67

69

71

66

68

71

Other

83

84

86

83

84

85

Priorities for Spending

Essex Virtual School for Children in Care

Learning Voucher
Counselling
Travel
Social Development
IT
Outside Agencies
Targeted Support
Equipment/Resources
Clubs
Music
Trips
Staﬃng
CPD

Jackie Irwin, Engaines Primary School
Jane Fisher, Cann Hall Primary School
Fiona Pierson, Colchester Academy
Alison Syred-Paul, Great Clacton CE Junior School
Gail Bennett, Highwoods Primary School
Simon Wall, Lexden Springs School
Nicola Sirett, Mersea Island Primary School
Becky Copus, Stanway School
Miles Bacon, Thurstable School
Claire Goodchild, Chelmer Valley High School
John Blaney, Burnt Mill Academy
Karen Hammond, Ravens Academy
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1st priority

2nd priority
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Marios Solomonides, Freshwaters School
Katie Pieri, St Mary’s CE Primary School

3rd priority

Wendy Myers, Dr Walker’s CE Primary School
Helena Mills, Burnt Mill Academy
Fiona Dorey, Great Bradfords Junior School

Groups for Pupil Premium Spending (%)

KS2: % Achieving KS2 Level 4+ (2015)
Essex

Combined

Reading

Writing

Maths

Disadvantaged

Inﬂuence on Pupil Premium Spending
(%)

England

Deborah Bailey, John Bunyan Primary School
Rebecca Wright, Lawford Mead Primary School
Kelly Farrant, Mayﬂower High School

2013

2014

2015

2013

2014

2015

59

66

68

63

67

70

Gill Doyle, Takeley Primary School

Angela Hobster, Silverend Primary School

Other

80

83

85

81

83

85

Disadvantaged

75

82

82

78

82

83

Caroline Shingleton, Wethersﬁeld C of E VC
Primary School

Other

89

92

92

89

92

92

Andrew Smith, Lyon’s Hall School

Disadvantaged

71

74

78

73

76

79

Other

87

89

90

87

89

90

Disadvantaged

73

77

79

77

78

80

Other

88

90

91

88

90

90

KS4: % Achieving 5 A*-C in E&M (2015)
Essex

England

2013

2014

2015

2013

2014

2015

Disadvantaged

37

35

35

40

36

36

Other

66

62

64

67

62

63

Other Resources

Contributors

Attainment Data and Survey Results

Jo Harper-Lewis, Holland Park Primary School

Supporting the attainment of disadvantaged pupils: articulating
success and good practice (DfE – November 2015)
https://www.gov.uk/government/uploads/system/uploads/attachm
ent_data/ﬁle/473974/DFE-RR411_Supporting_the_attainment_
of_disadvantaged_pupils.pdf
Teaching and Learning Toolkit (Education Endowment Foundation)
https://educationendowmentfoundation.org.uk/evidence/
teaching-learning-toolkit
Funding for disadvantaged pupils (National Audit Oﬃce – June 2015)
https://www.nao.org.uk/wp-content/uploads/2015/06/Funding-fordisadvantaged-pupils.pdf
Education in England: Annual Report 2016 (Centre Forum – April 2016)
http://centreforum.org/publications/education-in-england-annualreport-2016/
Early language development and children’s primary school attainment
in English and Maths (Save the Children – February 2016)
http://www.savethechildren.org.uk/sites/default/ﬁles/images/early_l
anguage_development_brieﬁng_paper.pdf
Maximising the use of Teaching Assistants (Education Endowment
Foundation – 2015)
https://v1.educationendowmentfoundation.org.uk/uploads/pdf/TA
_Guidance_Report_Interactive.pdf
Unseen Children: Educational Access and Achievement 20 Years On
(Ofsted – June 2013)
https://www.gov.uk/government/publications/unseen-childrenaccess-and-achievement-20-years-on
‘Focus on Disadvantaged Pupils – report on attainment and progress
in the 2014/15 academic year’ (Essex County Council – February 2016).
https://schools-secure.essex.gov.uk/pupils/pupil-premium/Documents
/Best%20practice%20in%20Essex%20schools%20%E2%80%93%20R
aising%20attainment%20for%20disadvantaged%20pupils.pdf

Jane Bass, Powers Hall Academy

Things to Be Wary of

Gordon Malcolm, St Luke’s C of E Primary School
Claire Drane, New Rickstones Academy
Individuals
Behind Target
Girls
SEND
Low Prior Attainers
Traveller Families

Low Attendance
S&L
High Prior Attainers
Boys
Family Support
Summer Born

Jon Brewer, Castledon School
Staﬀ Opinion
Toolkit
Student Needs
Governors
Parents

Pupil Premium: School Surveys and Website Scrutiny

Training
Previous Impact
Pupil Voice
Don’t Know

Liz Cornish, Essex County Council
Nicola Morgan-Soane, Trinity Road Primary School
Chris Wilson, The Brilliant Club
Essex Raising Attainment of Disadvantaged Pupils
Steering Group Representatives

Best Practice and Website Statements

l
l
l
l
l
l
l

Where is Pupil Premium funding directed?
Just over 50% is focused on individuals. The rationale for
this was often a small number of disadvantaged learners.
Pupils with lower attendance was another major target
group. Very few schools mentioned a focus on
disadvantaged pupils attaining at or above age-related
expectations.
An encouraging number of schools recognised that
spending should be focused at the point of need across
each year group, rather than weighted heavily at points
of external accountability.

What is the Pupil Premium used for?
Staﬃng and CPD were named as top priorities. The
majority of staﬃng expenditure was on Teaching

Assistants. Equipment and resources was named as the
third most common use of funding. The rationale for the
majority of schools was ‘closing the gap’ between the
lowest attaining pupils and their peers. There was less of
a focus on those who could be higher attaining or
support for ‘readiness’.

What inﬂuences the use of the Pupil
Premium?
A majority of schools highlighted impact evaluation as
the primary driver. A majority also cited research and
evidence – both their own and other sources such as the
Education Endowment Foundation toolkit. About 25% of
schools stated that parent and pupil feedback was a
strong inﬂuence. Staﬀ opinion was also considered
important.

Evidence of self-evaluation

1. A simple statement about the purpose of the Pupil Premium.

The increasing use of impact evaluation by majority of
schools indicates an increasing trend of self-evaluation.
Whilst interventions have been cited as valuable, there
was increasing recognition that some disadvantaged
pupils may have needs that are not immediately obvious.

2. A report evaluating the success of the previous year’s spending.

School conﬁdence
Over 50% of schools that expressed a view felt impact of
their Pupil Premium spending was high.
Some of those with very few disadvantaged pupils were
less conﬁdent about their use of funds. For example, a
school with a small group of disadvantaged pupils that
were not underachieving were ‘unsure’ of how money
could be spent when there is no ‘clear gap’.

3. Statement about the school’s strategy for tackling educational
disadvantage, and how this ﬁts with the wider school development
plan.
4. Statement about the rationale for the current year’s spend (eg in-school
analysis, evidence, guidance, external review).

l

l
l

Making assumptions about parents, pupils.
Titles such as ‘Pupil Premium Champion’. They can create a sense
that ‘someone else’ is responsible for disadvantaged learners.
An ‘intervention culture’.
Late intervention or intervention without success criteria and
milestones.
Celebrating ‘expected progress’, particularly for pupils from low
starting points or those that have been stuck.
Pupil Premium funding being seen as additional to the school
improvement strategy.
Aiming for the minimum. Set aspirational targets!
Attributing SEND to disadvantaged learners that have had a
challenging start to life. An accurate assessment of speciﬁc special
education needs is required.
Low prior attainment determine low future attainment through
target setting.
Make sure interventions outside of the classroom at least
compensate for what has been missed.

5. Clearly deﬁned activity, who it is focused on and the expected impact.
6. Dates for quality monitoring, impact evaluation.
7. ‘Last reviewed’ date and key ﬁndings.
8. A contact for enquiries.
9. Guidance about how to claim FSM for parents.

Data Source
1. Focus on disadvantaged pupils – report on attainment and progress in the
2014/15 academic year.
2. National Education Trust survey of 107 schools (Nov 2015).
3. National Education Trust sample analysis of school website statements (Nov 2015).
4. School focus groups and stakeholder consultation meetings (Jan-Mar 2016).
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